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From Springer : Pedagogies of the | magination: Mythopoetic Curriculum in Educational Practice before
purchasing it in order to gage whether or not it would be worth my time, and all praised Pedagogies of the
Imagination: Mythopoetic Curriculum in Educational Practice:

4 of 4 people found the following review helpful. Engaging collection that will challenge assumptions and diffuse
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boundariesBy loanaT his collection of essays explores mythopoetic dimensions of pedagogy from various perspectives.
While each contributor has his or her own individual understanding of mythopoetic, Patricia Holland and Noreen
Garman provide a broad theoretical foundation for the collection--essentially they construct the mythopoetic as both
critical and interpretive (two 'paradigms in the field of educational research that are often understood as distinct-the
critical dimension as normative, the interpretive as interested in meaning). The message: the mythopoetic domainis
not only aland of imagination where nothing is *real*, but in fact is political in its very being and requires reflexive,
continuous self-questioning. Imagination is political. Thisimplies aradical ethics, one in which we become
responsible for our envisioning of the world.| personally enjoyed the first half of the collection ("Mythopoesis and
Curriculum Theorizing") but found myself glossing over the second part ("Mythopoesisin Educational Practice”, save
afew articles, for example Mary Doll's "Capacity and Currere"). While the first part often offers profound
interpretations and inter-disciplinary connections, the second part is more descriptive of actual classroom practices and
overall hasthe very 'social sciency' feel to it, and not arigorous one at that (categorizing things in stages and steps,
writing them in bulleted lists, quoting long passages of 'lived experience' accounts, quoting secondary sources who
guote primary sources, using language like 'representation’ when talking about art, and so on).Overall, however, the
message of the work is solid and powerful. Even the chapters | did not enjoy so much | found challenged some of my
held assumptions, and for that | highly recommend this collection. As Leonard and Willis write in the conclusion,
perhaps this work will help teachers or others who already practice or experience within this dimension to articulate
their experiences, and to come forth and tell their stories--to make themselves known. Or perhaps this work will help
us better understand how we live in the myth of Western science, and how we may otherwise envision our worlds. It's
worth your time (though based on thisfirst edition's price, | would find it in alibrary).

| have long admired the mythopoetic tradition in curriculum studies. That admiration followed from my experience as
a high-school teacher of English in awealthy suburb of New Y ork City at the end of the 1960s. A 1dquo;dreamrdquo;
jobmdash;| taught four classes of 15ndash;20 students during a nine-period daymdash;in aldquo;dreamrdquo; suburb
(where | could afford to reside only by taking aroom in aretired teacherrsquo;s house), many of these often Ivy-

L eague-bound students had everything but meaningful lives. This middle-class, Midwestern young teacher was
flabbergasted. In one sense, my academic life has been devoted to understanding that searing experience. Matters of
meaning seemed paramount in the curriculum field to which Paul Klohr introduced me at Ohio State. Klohr assigned
me the work of curriculum theorists such as James B. Macdonald. Like Timothy Leonard (who aso studied with Klohr
at Ohio State) and Peter Willis, Macdonald (1995) understood that school reform was part of a broader cultural and
political crisisin which meaning is but one casualty. In the mythopoetic tradition in curriculum studies, scholars labor
to understand this crisis and the conditions for the reconstruction of me- ing in our time, in our schools.

From the Back CoverThis book is about the practice of Imaginal Knowing in education. Imaginal knowing is not
fantasy, but islinked to the way humans imagine the real world. Imagina knowing moves the heart, holds the
imagination, finds the fit between self-stories, public myths, and the content of cultural knowledge. It is deeply
personal, yet open to the universe. The curriculum, as conceptualized here, is the medium through which imaginal
knowing is evoked in both teachers and students. Educators from United States, Australia, the United Kingdom and
Canada offer avision of educational practice seasoned in years of reflective pedagogic engagement. They speak here
of agenuine and practical alternative to overly bureaucratic educational processes that can crush learners through a
closed system of arbitrary standards and mindless testing. There is hope that education at all levels from elementary to
professional, graduate and post compul sory education has the capacity to break out of these artificial constraints.
These authors show us ways to make this possible.



